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Secondary teachers aust help students to expand 


vocabulary skills, to-understand and apply ideas in complex reading. 


m 
a 
s 
a 


aterial, and to improve organizational and work-stuiy skills. TS. 
ss2ss reading instruction at the jeanior high school level in one 
chool district, classroon cbsrrvaciong vere made of teachers of 
athematics, science, social studies, English. Observers! written» 


reports noted aspects of the programs which appeared to-be helping ° 
stujents improve their reading skills, as well as areas of reading 
instruction that needed improvement. D2partmental aeetings were held 


a 
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t which reading specialists discussed specific problems; the 
pecialists then visited the classrooms to demonstrate, to test, .and 


‘to observe, Ongoing activities have included development of an 


E 
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nglish curriculum guide for helping students to reai literary 
elections; continuing observations ani follow-up by administrators 


‘and reading pervisors; provision of materials for teachers, both , 
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or self-improvement and for use with students; special reading 


programs for pre-college students, foreign-born students, and 
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emeiial students; and speed and power reading conrs2s. As a result 


f such programs, reading scores of junior high school students have 
aproved, and students are showing more interest in reading 
ssignments. (GW) - : ? 
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YES, SECONDARY TEACHERS DO TEACH READING 
he 3 _ a in . 
é 
For many years secondary teachers did not concern 
themselves with teaching reading skills, since these 
were supposedly taught ‘and learned in he elementary 
grades. A But as: our know! edge of how students learned 
* to read, and our analysis of the process of reading 
became more sophisticated, i “as become increasingly 
clear that elementary ‘teachers cannot teach all the 
 peading skills needed at the higher levels of, learn- 
ing. Secondary teachers. must teach reading skills. 
But, do they? Most secondary teachers are uti liztng 
some good reading skilts. Many teachers are. concerned 3 
with vocabulary development. | They do try to guide - 
_ students! reading. They are trying to ask quest {ons 
that ‘elicit’ the student's thought processes and 
conclusions. _In Short, yes, secondar y teachers are 
éeacting reading, but PASE isa tremendous need to . ‘a | 
improve the teachers! skills. ' 
what kind of skills must be taught? First, | - | 
students must continue to expand veeabulary skills; | 
second, they need to increase their capacity to 


understand more comp 1ex materials and apply’ the 
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“necessary thinking skills to relate, rethink, and 
S . - 4 -? 
reorganize present knowledge: Lastly, they must - 
continue to improve their organizational’ and work=_ 


study skills. 
¢ 
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“Manh Resaing specialist and secondary administrators. 
have ‘found it extremely difficult. to institute change 
whens it comes to the teaching of reading at the secon- | 
dary le el. One gentleman in an inservjce reading 
course for secondary teachers told me the district 
ishould hire enough reading teachers to teach all 
students all needed reading skills. What an 4 _«¢8 | 


. expenditure that would have been for the district. 


Reading improvement at-the secondary school level 7 

,. has often revolved about the reading specialist and has 

‘had little to do with the classroom teacher. If we °. 

are to make changes at the secondary level to improve 

reading skills, it is fidcessary that every’ teacher 

involved with the use of books in their courses must 

become more proficient in how to help youngsters 

improve their reading skills. 5 


| | 
For years, as we worked to improve the reading / 
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program in the district, our approach was to work 


first with the elementary teachers to be sure that*® 
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they were sending pupils. to the secondary abe who 
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possessed réading skills to the best of their “ability. 
Once we were sure #nat elementary teachers cotild not 
be faulted, we then approached | the secondary level. 


Over the ad we have trjed td offer teacher works 


_ shops” on how ‘to incorporate reading, skills into their 


programs and. on. as to. improve comprenensrols and. 


vocabufary skills. In most instances we were. “very 
nicely but forcefully rebutted It soon reached 


the stage ‘where reading specialist ar the SEOOCAly 


‘tevel did not care to offer further group Programs i 


because teachers ‘lacked interest. 


“with the help of sabre atintie erature we 
decided to try once again to improve secondary: 
reading skills. This time our initiat thrust was » 


discuss with the secondary teachers exactly 


what we wanted. We indicated to them that we had 


é | « 
done all we could possibly' do with the students 


at the elementary level. We discussed how we © 


provided the. students with a variety of helps 


that had made them the best readers possible. 
Now it was up to secondary teachers to extend 
: 


those skills. — Ss 
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One of the things we emphasized most was that 


y . f. Ge 
ow we did not expect. secohdary teachers to become ; 
inyolved in the teaching: of phonics. é " Unfortunately, 
secondary teachers stil] feel . that Phonics. is read- 
ing. As soon as they heard us. discussing reading 
imnavencnt: they felt we expected them to teach 
consonants, vowel sounds; blends, etc. When we » 4 
reassured them that this was’ not the case, some 
of ‘the epprehensi qn that yaa began to dis{ °, : “‘e 
appear. We then could digcuss with the teacters : 
what we méant by "reading''. 

We explained that there were many new vocabulary 
terms: which students paul did not comprehend; that 
secondary materials were written a a. style quite 
different than that used in elementary readers, and , 
that there had been little opportunity for students 
to" wary their speed of reading. One of the most + 
interesting insights we gained was that many of the 
; teachers themselves felt, that there was only one: | 
| speed to be used in reading and that was the one 
you were most comfortable with.” other, teachers: . 
seem to fee] that if you read too rapidly you were” - me 
not going to gain any information From the. printed 


page. It was gener aly felt that. all material was 


to be .read at the same pace and in the same fashion. 
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i - We then begah by identifying for them the basic— 
skills that we were aaah having them develop 
through their material. In emphasing and enlightening 
the teachers as to the reading skills needed by their 
students, we began to calm their féars about their 
teaching of reading. | Ak ; 

Our next step was to Pee Feachersy "If we are 

going to help you, ,one of the things we must know 
is exactly how .you are including the developnent of 
reading skills into: your program." This then led to 


~  elassroom observation of their teaching. Pe 7: +" 


During the .observations we were not interested 
in whether they were following their plan book or 
the coursesof study. We were only interested in the 
" Jefiaoing clessreom lesson to see if good reading . 
skills were being utilized. . Wnt 
‘ . | t 
‘During the classroom observations; it was interesting, | 
to note some of the things that we had talked about with 
'» teachers were very ‘ebservable. For instance, . teachers 
were still putting just page numbers on the blackboard 
and saying, "Read this for homework tonight'!'. “In the 
area of “vocabulary we were nest surnrt sed to find that. 


«teacher s actual ly were-helping students in terms of 


aa a | 
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carefully defining and redefining vocabulary terms so_ 
that Eney were familiar to the student. We also noted 
that teachers were concerned about complex sentences 
and complex “ideas « Tremendous amounts of time was ) . 
spent helping students to understand how the author 
presented ideas. We also observed teachers afving 
students specific helps on how to study more care- 


fully for specific purposes. 


Meter y we had coneluded our classroom obseryations,, 
a report was written-to each. department chairman in 
each junior high school. In that report we included 
as many positive aspects. of the program as we could. 
We also included, where necessary, comments about 
areas of reading jnstructton. that was felt to need 
improvement. Here are some of the positive comments . 
made to the departments: 

Mathematics: 

- Considerable time was spent on vocabulary 
directly related fio math: Basic concepts 
were repeated] y reviewed until they were 
“understood by most students. 

- When working with math word problems, 
careful attention was given to locating * 
facts important to the solution of the 


problem. 
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- Stated formulas were reviewed ina variety 
of teaching approaches as a means of ‘helping 
ad the’ students relate and récall them. 
. = Oral reading was used when problems were, - 
. incorrect: or dificult to under stand. This, 
is a good method to use when - attention needs 
ato be concentrated. 


AJ 


[. ' = Symbols were reviewed whenever necessary to 


insure students' understanding. 


‘ 
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,  * Science : | 
ao Basic concepts were taught or reviewed ina 
wide variety of approaches. Teachers usually 
ea am checked to be sure the concepts were under - - 
5 oe : stood before proceeding to other concepts. 
- Diagrams and charts were used ¢o help students 
understand basic concepts. =—s_— na 
- Vocabulary terms related to science, as wel] 


as general vocabulary, were checked and 
4 * 


‘ 


taught as necessary. 
- °'- The sequence of steps necessary to coriducting . 
experiments was observed being used by the 
students. . 
2 Much attention was devoted to the development 


of details as they related to the main idea. 
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= Qutlines, showing the relationship of. ideas. 
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= Considerabje weeenkton was focused ‘on. reading | 


for specific details in science. 
- Pupils were’ helped to generalize their Findings 
or readings and ‘to offer supporting detail. 


_develdped' in: the textbook, were written on 
the board as an, organizational guide to the ce 


students. os . 4 


- The structure and order of scientific réadjngs 


was emphasized’in many ways. Ee 
: a 
Social Studies: — ~s 2 
- Class discussions usually involved a good : ~ 


v 


review of concepts and was extremely 
motivating to students. Ye © 

- Vocabulary was a constant focus throughout 
‘each lesson. New words were discussed and 
known words were) used in a variety of ways, 
all to insure familiarity with them. 

- Visual aides of var fous types, i.e.; maps, 
filmstrips, etc., were used to enrich and 
enhance the le$son and make reading matter 
meaningful. | 

- Discussion questions that were asked required 


students \to not only recall the facts stated 


10 
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ea in the textbook, but also required students 
to draw conclusions, make inferences, determine 
“cause and effect, and othdr inference-type 


skills. 


’ 


- -. Teaching approaches Sppanred to be seared to the 
reading leVehs of the students. Where students 
« ‘were able to handfe . textbook materials, more was 
"expected tran. eke weucaness where students had 
7 difficulty reading the texts, teachers supple- 
mented the lesson to a greater extent. , 
os Oral reading was’ used to clarify ideas of to 


emphasize major points. 
P J P an ie. 
% Ps 
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English: 
yes Careful ‘attention*was directed to vocabulary 
during both reading and listening activities. 
Reference was’ made to the contextual setting 
of words. 7 | : 
- Many good interpretive questions were asked. 
+ ' Unfortunately, there-is still more emphasis 
placed on literal type questioning than-on 
questions which require deeper thought 
processes. 
- Important notes for study or review were 


placed on the blackboard, making it easier 


for each student to note important facts. 
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- Introductory, and explanatory material was 
. ‘read aloud by either the teacher ‘or a 

student. Oral reading used in this ~ | @y 
a at fashion fisive students focus on impor- 
Kp ° “ tant points or provides stronger * a ae 
an ; motivation. | Sa 

ff : *.- Individual instruction, was given to students 


| during a library research nSeee 
| a 
| Suggestions . for inioeavenele’ to each RepSreaene Fhe 4g 


‘ included such comments as: 


Math: | "ag . ; 
- ‘It was ‘suggested ‘that paFticularly when 
Mortis with slow students that not £00 
i: maay concepts, problems and/or symbols . 
be reviewed at one time. Multiplicity | 
of ideas tend to confuse these students 
even more than usual. 


, - General vocabulary often proves difficult’ 


for some students who are having vocabulary 


‘ 


difficulties with words in general. 


science: 
- At no time during the visitations was there 


s 


an opportunity to observe how assignments 
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Secondary 1 
were given.” Since much of the program | 
‘indicates that there was considerable’ 
attention devoted to reading, it is. 

‘. hoped that student: -assignments will be. 
given ina ‘thoughtful, purposeful fashion. © 


‘Social Studies: a) 

~ When the: lecture method was employed as the * ey 
major approach to teaching, student interest 
was at an all time-low. But when lecture was | - 

: used ‘to clarify or modi fy, it was ‘well received re) 

by t the students arid became meaningful. *) mune 
in a few. instances;, teacher questioried pupil 
without: providing an “opportunity for though 

on the part of. the puptls. Sometimes. teachers . 
answered questions before pupils had a chance 
to’ offer thei reown explanations: 

- Specific vocabulary. development was a sometimes 
"muddy" hia In a ‘Few: instances, definitions ee 
did not appear to give students the help necessary 
to successfully -understand a word. Mostly these 

“were abstract words that were difficult to define 


and where students:needed all the help they could: 


get. 7 
rs Filmstrips, movies, aries need to have inmediate : - 
ee he : 
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application to the reading matter at hand. 


Their greatest impact can be made if they are. 


directly related to material ‘to be’read for 


\ 


| homework that day or to material read the 
previous day.- . . ie a og 
- Teacners should provide oppor tunity for students 
to think before expecting an answer to some * 
questions. Interpretive questions that require. 
a rearrangement or restructuring of ideas takes 


time. Teachers often answer these questions 


Phesise ives: since it appears: no one’ knows the 


ee ee ln Ee NE A A ae a a me a a ee a a a a ee ee te ee Sa a i a nl mee ean te 


answer. " ; foe 


ae English: ed TR 7 cee. 
| - Directions to students relating to class activities. | 

a should be given in, a clear, concise manner. If a 

teacher cannot i fede orderly directions, pupils 

will become confused and have: difficulty ordering 

their own: thoughts. f 

‘ ' ae cc in a few instances, teachers talked conétantly, 

; providing little oppor tunity for students to 


respond. ok ie “i. 


j 


; their: oral reports aloud before delivering them 7 


- Pupils should be encouraged ba la aa reading 


to the class. Class time might be Provided for 


o* 
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‘students to work in pairs on such a project. 

- Permit more students to interract in /the classroom 


‘discussions based tipon listening an 


reading | 


activities.” nae 


| = Oral reading is a valuable tool to emphasize 


or “highlight printed material or hen studying ° 


+ Plays. It can also be, used to détermine the’: 


quality of a student's reading’ dbility. ‘Oral. - 

reading jooses much of its impact when used 
r, to read narrative material for, extended * 
‘pete of time. | — 


- 


As a “result of the eee partmental eaeernae 


_ were held and reading specialists {nvited to discuss 


specific problems. The reading ecialigts were also 
invited by classroom teachers to/ visit their Slasaroans:: 
to demonstrate, to test, “and ts jobsaies Teachers > 
became more: concerned and invol ed ‘in utilizing 


good reading techniques. 


One of our greatest conce ns, ‘was our finding 
that English teachers probably did less in terms of 


vocabulary enrichment and the development of compre- 


shension than many of the other content teacHers. 


Therefore, with the help of, some of one English ' 


teachers during the following summer, we developed 
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ie aoe ‘ / 
a‘curriculum guide. This curriculum guide consisted 
of the aelaction of eight or nine stories from a 
_' literature book.: We identified the more difficult 
4 a vocabulary words, suggested ways that they might 
| ~_- approach the teaching of reading of these particular 
my ee me eniertions: and provided follow-up worksheets and 
| ‘questions that teachers ‘might use orally+or silently, 
That guide has proved to~be invaluabte since it has 
‘provided examples of lessons that “we were interested 
in having them follow through with of other literary 


selections. : an ” 


4 


eg “As we have made our observations’ in, subsequent 
if "years, we have noted that there have been improvements 
_. in the,teaching. of literature. We plan to continue 
our summer curriculum work this year by -having *s 
Pcie social studies team develop a mini-course geared 
to providing slower students with needed reading 
deities: This is a direct result of competencies 
, needed © pass the Basic Competency Test now 
) * demanded by New York State. We are planning a 
| unit of work which w{1l provide students with 
‘both reading helps and basic social studies 
knowledge. ,In addition, these same students 
will continue to improve their overall reading 
skills. | 


‘16 


“good reading habits with these students. 
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Teather s are now becoming more aware of ae 
the c tent. apt pier Unfortunately the basic 


in tl .school dttine mse continue to work with 


teac ers who- instruct average and above average. 


stu nts and to continue their éfforts in promoting 


Each year we have adden 3 a new dimension to the 


: curritulum_in terms: of the improvement of reading.’ 
‘We have continued b stress ‘that teachers incorporate 
good reading skills into.a curriculum. on-going: 
| observations ‘by principals and assistant principals, 
- as well as the reading supervisor, have strengthened 


the program. We have been able to provide materials. 


foe teachers, both oe sel f-jmprovement and for use 
with students. In che first year, when we introduced 


new reading materials, we told’ teachers that we expected 


‘they would try these mater i815: When they were ready 


- to demonstrate to us that” they: were utilizing better 


reading skills, they weré asked to’ invite us to observe. 
It was also made clear that if they did Not notify us 


they were ready to ‘demonstrate their.reading skilks, | 


we.would then make aN appointment to observe. 
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sbecraelons were made by both the principal, and 


reading supervisor at different. times. Comments 
were made pertaining to the lesson plan, Papen rel "4 


and. follow-up. 


Outside of observations. of the ¢lassroom teachers, « 
it is difficult to evaluate the on-goittg program 
excépt through yearly testing scores. Over the 
years we have.noted that the reading scores of 
 eenieateae the ‘secondary level gontinue to decline 


as the students progress {through the grades. The 


- % a} 
interesting phenomenon we noted was that most students 
/ , re 


"in the seventh and efghth grades werd not doing as well : 
‘as we would expect in terms of their reading achievement, . ,# 
yet by the time they reached the sual teh grade our’ norm | 
for’ the district rose to approximately the 75th percentile. < 


Something was happening, but what? With our emphasis 

upon the development of reading skills at the secondary 

level, reading scores of the students in the junior 

- high school are making @ turn-around. Students appear 

to be doffhg better according to the standardized , 

results. ° We atSo are getting feedback From junior - 
high teachers that students. ‘are becoming more 


involved in reading assignments of various types. 


‘ 
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Veachers now permit eile ae do more class. 

. time reading? rather than expecting that peed 
‘will always be done at homie . A number of- years ee 
Res _» . go a young reading specialist at the junior 

. high “Scheol asked me what would happen if he 

‘permitted his class to baeone involved in free 
c. reading for a whole period. He wanted to’ knew’ 
; what he would say to an administrator who happened 
| a by informally or formally to observe his teaching. 

The ‘answer. given was that reading swigle needed. 
supervised practice. Unfortunately, some " $econdary ° 
administrators -often have felt. ‘that, a class javelved. 

¢ in reading activities and/or - independent. study was. 

wasting time. a Silent reading. is an active part of 


"any good teaching plan, and like any other activity | 


— can be over+done or under-done, It is also necessary 
— 
e that we help teachers at the secondary:level to 


_-Tecognize-that ‘in teaching a reading skill as part 
of a content area it may be necessary to practice 
\ that skill during class time. This insures that. 
students understand what it is that you are 


attempting to teach them. Once you are sure that 


students are able to utilize a skill, then it is 


possible for that skit] to be utilized in a home- 


work assignment. 
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It was mentioned before that our school district 3 

does provide intensive remedial’ work for students 

who are reading below level, It has baer our belief 


for many ,years that secondary teachers do not .possess 


all of the nécessary reading gutiis to help those 


students who might be classffied as "remedial reading" 
ere Therefore at the end of our sixth grade, we) 
test all pupils on’ a reading ‘test to determine which 
students are reading below grade level.. If we find 

a student is six thonths or more below level in. reading, 
we then!schedule him for a fulk period of reading aiecy 
day for a full year at the junior high sation level. 

The student iszenroi led in a shane of Sep Uogimanedy ap 
students and i arouided with the best reading hetos 
that we can ‘offer: At the end of the year all students 


are’ retested and those who are found to have made 


3 ‘ .™ 
‘sufficient growth are dropped from the program./ Those 


who have not made sufficient. growth and are stil] 


_ retarded in reading skills, are maintained in the’ 


‘ program during eighth grade and if necessar during 


ninth grade. During ninth grade all students -are 
retested again and with the help of the reading 
specialist at the sonter high school a decision. 
is made as to what reading helps will be needed 


at the senior high school, 


20 
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Students who are intending to continue on to college 
are encouraged to enroll in a pre-col lege reading sae 
program ae for some of these seauie 5 this can be 
taken in 1Heu of an English course. Students who * 
are reading at, or slightly below level with low | 
scores in speed of reading, are enrolled in aApeed 
and Power course wht ch meets daily for one semester. 
Students who are reading two to three years below - a 
fevel are enrolled in another section: of Speed and "a" oa 
Power whi ch meets daily but for a full. year. And 
Tastly, for a hand full of students who -have not a . oi 
“ehteued sixth grade level, we enroll them in a ie 
cour$e which we call ITA. This program uses high 


interest materials trangposed into the intitial it 


Teaching Alphabet as a hears of helping students . & 

improve their reading skills. This program has 

been extremely. successful over the years. In some 

years we have not been able to offer ‘© <inoty 

because we. do not have enought students reading at 

the lower levels. In addition to all of this our 

_ senior high reading specialist also sets ‘aside a ‘ 
period a day to meet with foreign born students. 

Over the years we have been enrolling more and more 


students who are unable to read and speak English 


fluently. We offer to these students an opportunity 
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to improve their reading and speaking of English skills. 


What else can be done to help secondary students ve > 
to improve their reading? First of all we must have - +e 
a commi tment from secondary administrators that they 
believe that reading is an important aspect of the 
total instructional program. Secondly, that commi tment 


must become the commitment of each staff ie And 


third, we must provide opportunities for the teacher oo ape thy 


to: it) recognize the reading skills which they are 


utilizing with their students, (2) praia opportuni ties ‘5 


for teachers to improve ‘their teaching of reading skills, 


‘and (3) provide them with materials. necessary /to meet 


. the reading needs of the students they, are working with. 


Without these commitments we cannot and will not have 
a program at the secondary level designed to meet the 


increasing needs of the secondary students. 


Do secondary teachers teach reading? | Hneerely: 
believe they do. Our fob as reading specialists is 
to gauge their abilities, plaw a program of awareness, | 
and provide them with a non-threatening program to = = ~~ | 


way 


improve their teaching skills. | ‘ 


